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THE VALUE OF STUDENT-TEACHING IN A TEACHER- 
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Writing in the February, 1921, issue of EpucaTionaL ADMINISTRA- 
TION AND SuPERVISION, on the subject: “Virtues and Defects of Nor- 
mal School Training as Seen by Graduates of Two, Five and Ten 
Years’ Service,” Professor J. A. Kirkley of the Sam Houston Normal 
Institute, Huntsville, Texas, made this surprising statement: “An- 
other defect of Normal School training that was almost universally 
mentioned was lack of proper practice teaching.” He went on to 
say that some of the graduates reported to him that they had 
little or no practice teaching; that some had merely been required 
to take charge of classes of which they were members, and to conduct 
the recitation; that graduates of more recent years fared little 
better, although they, with few exceptions, spoke of their practice 
teaching as a farce. These facts have struck me with startling 
force, for they are so contrary to what I have known to be true in 
the experience of our own normal school and contrary. to what I had 
believed was generally true. Throughout the entire forty-seven years 
of the history of the State Normal School at Worcester student- 
teaching has been an indispensable part of its work, and during 
my twenty-two years of experience in the training of teachers I have 
found student-teaching to be one of the most valuable parts of the 
teacher-training course. Our faculty is unanimously agreed in the 
belief that the practical experience of classroom teaching is essential 
to provide an understanding of the principles gained in the method 
classes. We believe that knowledge of the principles alone does not 
give ability to teach; that the proper use and application of prin- 
ciples which are equally necessary must also be learned and that 
these can only be learned in situations in which actual teaching is 
required to be done. For this reason we have made student-teaching 
one of the most important factors in the training, and out of the 
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267 


268 Educational Administration and Supervision 


seventy-six weeks of a two-year course? we devote to it nineteen 
weeks of four days per week, with all-day sessions in the classroom. 

In preparing a paper for the meeting of the National Council of 
Directors of Student-teaching some time ago I desired to secure con- 
firmation of my conyictions by the direct testimony of recent grad- 
uates of the Normal School. To secure this testimony I sent out to 
the graduates of 1916, 1917, 1918, 1919 and 1920 the following ques- 
tions: To what extent has your experience in the student-teaching 
of the Normal School aided you in economizing time in the prepara- 
tion of lessons? in teaching? in planning work? in obtaining defi- 
nite results? in managing pupils? in caring for the physical condi- 
tion of the school and of the pupils? in giving you confidence in 
your resourcefulness? 

I desired to get their reactions to their experience in student- 
teaching, to know if the importance that we at the Normal School 
give to it was fully realized by them, and if it was considered as 
valuable as we believe it to be. The answers which I received in 
reply to this inquiry have been emphatic in their appreciation of 
their experience and training in this department, even to the extent 
of regarding it as invaluable. They have testified that instead of 
being a farce it was most practical and thorough, and gave them a 
preparation and confidence for their work that would have been 
utterly imposible without it. They are unanimous in their high 
opinion of the training received, of the high quality of the supervision 
given to the student-teaching and of the direct relation which it has 
borne to their own success in teaching. 

Believing that it will be valuable to the teachers generally to know 
the character of this testimony of teachers who have had this expe- 
rience in student-teaching, I herewith submit extracts from some of 
the letters received from these recent graduates of our normal school. 
They were chosen just as they came, without any attempt to pick out 
the most flattering. It is, I believe, fair to judge that the evidence 
which they furnish is about as direct evidence as could be desired 
to substantiate the belief that the work in student-teaching is one 
of the most valuable and effective parts of a course in teacher. 
training; that without it the theoretical study is unfinished; that 
only with it is the course properly balanced, and in a professional 
sense made a complete whole, and that it is a form of training with 


?In the 3-year course 28 weeks are devoted to it. 
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vast possibilities for effectiveness in producing capable teachers. 
The testimony is as follows: 


1. Graduate of 4 years’ experience, 


“As I look back to my first real teaching day, I know that I could never 
have faced a class or have had any definite aims of work in my mind without 
that training (student-teaching), There may be some who are born teachers 
and could be a success without student-teaching, but for myself, I know it was 
invaluable and every phase of it has helped me throughout my experiences.” 


2. Graduate of 4 years’ experience. 


“After having become familiar with the different types of lessons during our 
student-teaching, I can now appreciate the great value of each. I admit most 
frankly that much time is saved by having a definite plan of a lesson and the 
teaching of it is more interesting and’ easier to the teacher, and the children 
profit by this preparation and teaching. If we were to have started teaching 
without student-teaching, how hard it would have been to have been placed 
before a class of children with no ideas as to how to proceed with a lesson or 
how much time to allow. Our supervisors chose wisely the appointments they 
gave us. We had opportunities to observe and teach many different types. 
we found some classes much brighter than others, some more active than 
others, and it proved to us that different types must be met with and dealt 
with in different ways. My experience in student-teaching seems to me to 
have been a training in many ways. We gained in self-confidence, we knew 
we were preparing for a good work and ja valuable work, but now we can 
appreciate those things more and more, and each day we feel we can do more 
and more to help our children to become true citizens. I can now most 


thankfully say that I appreciate having had this experience and thank those 
who were so kind and helpful.” 


3. Graduate of 4 years’ experience. 


“My experience in student-teaching at the Normal School has aided me to a 
great extent in all the points mentioned. The lesson in all its parts,—prepa- 
ration, planning, teaching, and its results have been of course dependent upon 
the work required and upon the supervision. But the fundamental basis of 
it all, obtained through the student-teaching, has been always at hand to be 
adapted to the various cases. School-room management and the physical 
care of both school and pupils have been always easy in part because of 
information secured in the Normal School course.” 


4. Graduate of 4 years’ experience. 


“I consider the student-teaching the most valuable part of my whole Normal 
School training. In this work I learned to economize time in planning my 
work for my classes. In the class work at the Normal School my plans were 
made for an imaginary class. My student-teaching work afforded me a real 
class with aims and difficulties peculiar to child life. I know the making of 
plans daily for a year helped me to form a habit so that to-day I can plan a 
lesson many times on a moment’s notice. One of the greatest benefits I 
derived was the confidence in my own resourcefulness.” 
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5. Graduate of 3 years’ experience. 


“As exercise strengthens the muscles, so I consider my student-teaching 
strengthened my theoretical methods of teaching. My experience, during my 
student-teaching, was with children between the ages of five and seven years. 
My work since then as been with children of corresponding ages, while 
practicing I was able to form a general idea as to the interests, needs, tenden- 
cies, ete., of the average child. Now in preparing a lesson I can economize 
time by having a realization of what my children can accomplish and what 
they most need. In presenting a lesson to children, I know, through obserya- 
tion, in what ways I can appeal to them most effectively. I am better able 
to deal with unexpected questions and usually foresee the possible questions 
which may arise. I have learned that childrn learn much through play and 
so do a great deal of teaching using play as a medium. Thus the children 
are aroused both physically and emotionally and their attitude is established. 
During my student-teaching I discovered that those teachers who obtained the 
best discipline were those who had established friendly relations with the 
children, With that in mind, when I deal with a group of children my first 
aim is to have them realize that I am their friend. If this feeling prevails I 
think no teacher will fail to manage her school properly. One of my greatest 
handicaps in my student-teaching was lack of confidence in my self. I was 
able to overcome this, to a certain extent, by being given the opportunity to 
teach and to discover for myself just what I could do as a leader. Oftentimes 
I was surprised at the suggestions that would result from unexpected situa- 


tions. I gradually learned to think and act more quickly and to make use 
of all my faculties. ‘We learn to do by doing.’ ” 


6. Graduate of 2 years’ experience. 


“I feel that my experience in student-teaching at the Normal School has 
helped me very much. During that time I learned how to plan work. I also 
learned the value of having a definite plan of work for the week or month for 
economizing time in teaching as well as for obtaining definite results. The 
practical experience given each of us in the Normal School of managing pupils 
and caring for the physical conditions of the school and the pupils naturally 
developed resourcefulness and confidence in our own resourcefulness,” 


7. Graduate of 2 years’ experience. 


“The student-teaching at the Normal School aided me to a great extent in 
each of the ways mentioned in your questionnaire. Because there were a 
certain number of lesson plans to be made every night and because it was 
necessary to have them fully and clearly done and ready for inspection by 
a supervisor at any time, I learned to economize time in preparing them. In 
trying to look at my own work as I felt the supervisors were doing I realized 
more fully what ‘teaching’ really meant. I found in the student-teaching, as 
I find in my own school, that if the children are thoroughly interested they 
will manage themselves and that if they are given the responsibility of their 
own dicipline and made to feel proud of it they will discipline themselves 
almost entirely. I feel that my school goes much more successfully and that 


I am much happier in my work because of the valuable lessons I learned 
during the student-teaching”. 


8. Graduate of 2 years’ experience. 


“T am glad to tell you how much I appreciate the helpfulnes of my expe- 
rience in student-teaching at the Normal School. It has been of great help to 
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me in saving time in the preparation of lessons, In teaching, I learned to dwell 
on the major points of a lesson, thereby not wasting time talking about 
too many minor points. In planning my work I learned to make my plans 
definite if I wished to get results; to plan the lessons in a logical manner and 
in as interesting a way as possible. I found that much illustrative material 
Was necessary, and reference books for both teacher and pupils were things 
to be thought of in preparing the lesson. My experience helped me in obtain- 
ing definite results by teaching me always to have an aim, to accomplish this 
aim through interest, and by giving me a knowledge of several methods by 
which I might obtain the best results. In discipline I found that the teacher 
who was quiet and self-controlled was the better able to control children. I 
learned also that it was necessary to win the children’s confidence and respect. 
I am afraid that I did not have as much confidence in my own resourcefulness 
as I should have had when my student-teaching was finished. But, still, I had 
learned that to have interest one must have variety, and to have variety one 
must be resourceful. So when I had my own school, with no one on whom I 
could depend but myself and my own ideas, I think I had learned, uncon- 
sciously, not to be afraid to try any idea that would help to gain good results. 
On the whole I cannot value my experience in student-teaching too highly, 
for there I observed the work of excellent teachers, received many helpful 
criticisms from both teachers and supervisors and gained a good foundation 
upon which to build my work as a teacher.” 


9. Graduate of 1 year’s experience. 


“Through the experience which I gained in my student-teaching at the 
State Normal School I have been able to save a great deal of time and perform 
the duties of teaching with much more confidence and a greater amount of 
success than I could possibly have done had the opportunity not been offorded 
me. By actual practice, I acquired a clear understanding and a workable 
basis for the preparation of my lessons, and the methods of teaching them. 
The time and labor which I was required to spend in managing the pupils ; 
in caring for the room as to the attractiveness, ventilation, regulation of tem- 
perature, seating of pupils; in attending to each child according to his or her 
own individuality in all things, has saved me the hours I would now have to 
devote in searching for the answers to the problems that would naturally 
arise, I learned them where the answers were known and I had the opportu- 
nity to practice them. Now I am not ina position to discover the facts with- 
out a great loss of time and perhaps at the expense of my pupils. As the 
final result of my student-teaching, I felt the confidence to go out into the 
teaching world without the need of continual guidance and directing.” 


10. Graduate of 1 year’s experience. 


“My experience in student-teaching in the Normal School has been indis- 
pensable. I have tried to plan every lesson I have taught by the standards 
which were held during student-teaching. I know that the student-teaching 
taught me to save my own time and that of the pupils because during that 
period I learned that the teacher only succeeds in doing anything when his 
lesson is prepared and taught so that it calls forth the learner’s own mental 
activity. There have been so many ways in which the student-teaching expe- 
rience has helped me! The individual, constructive criticism of the super- 
visors has helped me much, and I have gained by it, and tried to avoid the 
same mistakes. For the experienca of the student-teaching, without which I 
think I could never have been a successful teacher, but because of which I hope 
for some small measure of daily improvement, I am deeply grateful.” 
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For the information of the reader, that he may know what these 
teachers received in their training, a brief statement of the system 
of student-teaching that is in operation at the State Normal School 
of Worcester, Mass., may well be given here. In both the two and 
three-year course the same procedure is followed in principle, the 
differences having to do with the scope of scholarship required, the 
grades for which preparation is made and the amount of time given 
to it. The students gain their practical experience successively in 
a school of observation where the teaching is done by expert trained 
teachers and is observed by the students in training; in a training- 
school in which the teaching is done by student-teachers working 
under skilled supervisors; and in the public schools of the city of 
Worcester, where they teach as assistants to the regular teachers 
(all of whom are graduates of the Worcester or other normal 
schools) and are supervised by skilled supervisors from the normal 
school. 


In the first half-year of their course they take simultaneously a 
well organized course in child study and one in directed observation, 
together with certain methods of teaching, and such subject-matter 
review as is necessary. After ten weeks they have a week of partici- 
pation or preliminary practice in the observation school. During 
the second half-year a second preliminary practice experience of one 
or two weeks is provided. The more systematic and longer period 
of student-teaching begins at the opening of the second year. At 
least four assignments are given either in the training school under 
expert supervision or in the public schools, where the teaching is 
also under expert supervision and where experience with varied 
conditions and grades and types of children is provided: Opportu- 
nity for further study of the theory of teaching in the light of expe- 
rience in practice teaching is afforded at the conclusion of the 
student-teaching. 


The students whose testimony is given above have all had the 
benefit of this practical experience in teaching under efficient, even 
expert supervision. It is quite evident from what they have written 
that in their actual teaching experience after graduation they have 
proved the worth of the system and are ready to recommend it as 
practicable and effective. In fact, if applied with intelligence and 
carried out with a serious effort to realize its full value, the practice 
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of student-teaching should be indispensable in all courses of teacher- 
training and should be regarded as one of its most valuable parts. 
This is the unanimous belief at the State Normal School at Worces- 
ter, and although the writer does not claim that the procedure with 
which he is familiar will succesfully fit the conditions in other 
schools, he believes, with the endorsement of his entire faculty, that 
it is an example of procedure that in this one case at least functions 
smoothly, easily and successfully. 


